URL: jssrp.org.pk

Journal of Social Sciences Research & Policy (JSSRP)

¥ % Educational Disparities in Rural vs. Urban Settings: A Sociological
’g,c‘ ;z’ Global Institute of .
&> Social Sciences Research Ana'VSIS

Aisha Khan' and Saifullah Khan®
1.Department of Sociology, Abdul Wali Khan University Mardan.
2.Master in Psychology, BPP University, Waterloo Campus, London.

ISSN: 3006-6557 (Online) Abstract: The investigation analyzes education inequality between
ISSN: 3006-6549 (Print) country districts and city districts through an examination of

resource distribution along with educational success and career
Vol. 3, No. 1 (2025) development elements and knowledge of fairness in schooling.
Pages: 275-283 Quantitative research methods enable comparison between the

educational situations of rural and urban students and teachers

regarding their resources and their academic outcomes and
Key Words: professional opportunities. The data shows urban educational staff
Rural Education, Urban Education, ' along with students both hold greater access to technology-based
Educational Disparities, Academic  resoyrees including textbooks as well as the internet which leads to
Performance, Career Opportunities, , . , .
Socio-Economic Status higher academic outcomes and better professional career

advancements. Rural teaching staff together with their students

show lower resource availability and academic achievement which
Corresponding Author: leads to restricted career prospects and mentorship. The existing
Aisha Khan inequalities increase because of household financial stability
Email: khanashil909@gmail.com together with inadequate educational resources. A critical need
exists for specific policy interventions that should enhance resource
distributions along with developing teacher expertise and offering
more digital tools and mentoring support to rural students. This
research demonstrates how crucial it is to eliminate existing
disparities between scholastic programs in rural areas and
metropolitan ones for every student to have fair educational
prospects.

License:

Introduction
The unequal educational performance among students residing in rural areas and urban regions remains
a widespread problem which influences both student and community and instructor development.
Research confirms that education stands as a fundamental force to cut off poverty chains and help
people advance socially (Hannum, Wang, & Adams, 2008). Quality education remains difficult to reach
for rural students thus creating worse social inequality for them. Various elements such as insufficient
educational materials and economic disadvantages and weak educational infrastructure along with
dissimilarities in teaching skill levels (Li & Wu, 2023) are fundamental causes driving these educational
differences.
Education facilities in urban settings can access better financial support and modern facilities due to
their enhanced availability of talented instructor employment. The technological and academic
resources plus extracurricular facilities at urban schools provide greater availability to their students
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(Ma, 2024). Rural students encounter multiple educational obstacles because they must deal with
crowded classrooms along with old educational materials and no access to specialized courses and few
available qualified instructors (Jin-zhong, 2010). The unequal resources between rural education and
urban education lead to inferior academic results and fewer career openings for the students which
intensify their disadvantaged situation.

Research reveals that rural students achieve better school results when their families belong to higher
economic strata. Students from rural areas frequently experience decreased academic success because
they belong to households with low socioeconomic status while needing technology access and fewer
educational resources as well as lacking academic support (Guang-fen, 2006). Rural minority students
face the most severe educational disadvantages among all rural residents based on their local
geographic position (Hannum et al., 2008). The educational differences that exist between rural and
urban districts create substantial effects which affect schoolchildren together with the entire economic
system. Exclusive access to education by the workforce preparation system due to these disparities
leads to persistent economic inequalities between societal groups. The lack of university education
among rural students restricts their employment potential causing urban-rural income inequality (Li &
Wu, 2023).

Student outcomes receive significant influence from the quality of educators found in rural schools. The
teaching profession in rural districts struggles because teachers encounter inadequate compensation
together with scarce professional learning possibilities and challenges in maintaining experienced
teachers. The unequal teacher quality impedes academic achievement progress of students by
restricting their educational opportunities (Lavanya, Gaur, & Raghu, 2024). The paper studies
educational differences in rural zones versus urban areas through student and teacher educational
progression analysis. Using quantitative methods this research investigates the academic results and
resource availability alongside educational chance perceptions between rural districts and towns. The
analysis investigates the effect that family income and parental teaching involvement plays in shaping
rural students' educational achievements. The study will investigate these factors to offer both solutions
and comprehension about the institutional factors behind educational inequalities while recommending
better educational equity solutions for both environments.

Hypotheses

H1: Students in urban schools will have significantly higher academic performance (e.g., GPA and
standardized test scores) compared to students in rural schools.

H2: Students in rural schools will report significantly lower access to educational resources (e.g.,
technology, textbooks, and internet) compared to students in urban schools.

H3: Teachers in rural schools will report significantly lower levels of career opportunities, professional
development, and job satisfaction compared to teachers in urban schools.

Literature Review

The documented educational differences between rural and urban areas drive research dedicated to
finding out which factors create these gaps by examining resource availability and teacher competence
and socio-economic status. The research evaluates significant studies which identify principal aspects
causing school inequities between rural and urban regions by examining historical backgrounds along
with economic conditions and insights from educational projects and legislative actions.

Since the past rural educational establishments lacked adequate resources and possessed a reduced
teacher proficiency rate while providing few educational opportunities in contrast to urban educational
institutions. Research performed in different nations during the mid-twentieth century showed rural
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students encountered major learning limitations caused by structural educational disadvantages.
Historical policy decisions favoring urban education and the urbanization process have significantly
contributed to the existing rural-urban educational inequality (Hannum, Wang, & Adams, 2008). Chinese
urban schools through history received additional monetary support from the state government
resulting in superior building infrastructure and superior educational facilities. Stagnant educational
results between rural and urban areas stem from insufficient infrastructure together with insufficient
qualified teaching personnel at rural educational institutions (Yang, 2024). Educational gaps are
aggravated by societal traditions together with historical background. Through Confucian culture in
numerous rural communities education received less emphasis for girls and minorities because of
historical preference (Wang, 2023).

Educational possibilities between rural and urban areas become strongly influenced by socio-economic
status (SES). The family income and education level of parents strongly influence educational results so
rural students mostly come from families with less socio-economic status. Their ability to obtain learning
resources and technology together with extracurricular opportunities and quality home support for
learning depends on this factor (Guang-fen, 2006).

The research by Guang-fen (2006) demonstrated that both economic and social along with cultural
familial resources influence student academic achievements. The disparity in familial capital between
rural and urban families exacerbates the educational divide. Rural students usually lack household
educational resources such as internet access and home computers and books restricting their
homework completion and self-study opportunities (Guang-fen, 2006). Better education and upgraded
infrastructure received through urbanization are available less frequently to rural students because of
their distance from these benefits. Urban students experience enhanced learning through their better
access to private education resources together with specific courses and additional activities that boost
their educational outcomes (Hannum et al., 2008).

The rural-urban educational divide substantially increases because teaching quality varies widely
between these regions. Teaching positions in urban areas provide their educators with superior
educational training programs alongside more lucrative salary rates and enhanced options for
professional development. The educational scenario for rural schools involves dealing with insufficient
teachers as well as specialization shortages and high teaching staff turnover (Lavanya et al., 2024).
Studies demonstrate that teachers working in rural schools attain lower rates of educational
qualifications as well as subject-specific certifications thereby reducing the standard of education for
their students. The rural teaching workforce experiences limitations in professional development
resources since these opportunities are scarce in their areas thus impacting their preparedness for
adapting modern educational methods (Lavanya et al., 2024). The gaps in teacher competencies play an
immediate role in creating academic performance variations between urban districts and rural districts.

Educational resources generate an unequal distribution between urban and rural locations which
creates one of the main cause factors behind this academic achievement difference. The better
technological tools combined with library resources and science laboratories that urban schools possess
create enhanced learning conditions for students. Rural educational settings face poor conditions
because they operate with crowded classrooms while using very old textbooks and scarce technological
tools (Li & Wu, 2023). According to Ma (2024), the combination of quality teaching environments and
learning facilities exists predominantly in urban schools because these locations receive better
infrastructure support for instruction. Rural students attend multigrade classrooms where teachers
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must teach various age groups besides different ability levels which typically results in inferior
instruction (Jin-zhong, 2010).

The educational sector has put forward multiple initiatives to overcome differences between rural
schools and cities. Various nations have worked through governmental programs to subsidize rural
education by offering funding increases and launching teacher mobility schemes and upgrading facilities
across rural districts. Several educational reforms in China have enhanced rural education by increasing
public funding along with programs to recruit qualified teachers for rural institutions (Yang, 2024). These
reforms show only modest improvements since geography and cultural differences along with
systemwide problems continue to exist.

A promising educational gap connector has emerged through technology-based program development.
Education providers have recognized mobile learning systems and virtual educational programs as
promising options for boosting remote learning accessibility. According to Khan, Hwang, Abbas, and
Rehman (2018) mobile educational apps function to reduce the educational achievement discrepancies
between urban students and their rural counterparts by supplying educational materials which rural
schools typically would not have.

The success of these reforms remains limited due to imbalanced resource allocation and inadequate
local government backing together with institutional opposition toward modifications. According to
Wang, Chen and Li (2019) educational reforms need to address systemic changes beyond additional
funding because they must directly resolve economic inequality and enhance rural teaching expertise.
Methodology

The research adopts a quantitative approach to understand differences in education between rural
education institutions and urban education institutions across student and teaching populations. The
research instrument consists of structured questionnaires together with standardized scales which will
assess academic performance along with resource availability and educational opportunity perception.
The research seeks to create a thorough examination that supports its findings regarding location
effects on student outcomes through collected data. Multiple question types including Likert-scale and
multiple-choice together with ranking questions will enable the study to evaluate multiple educational
elements thus gaining a full grasp of existence disparities. The research will utilize four different
measurement scales that combine Educational Resource Access Scale (ERAS) with Academic Self-
Concept Scale (ASCS) and Perceived Educational Opportunity Scale (PEQOS) as well as Socio-Economic
Status Indicator (SESI).

Three hundred participants from equal numbers of students and teachers will be selected with an equal
rural and urban distribution. Each group will contain 75 students as the research sample which will
include participants from both urban and rural regions. The research will include the selection of 75
teachers from rural schools together with 75 teachers from urban educational institutions. Both settings
will receive representative diversity through the stratified random sampling method. To identify
substantial educational variations between rural and urban schools the study employs 300 participants
since it provides enough statistical power. A structured questionnaire will serve as the method to gather
data by measuring various elements that fuel educational inequalities through examinations of available
educational resources along with academic performance and career possibilities and sociodemographic
elements. The survey instrument features several parts with areas devoted to collecting student profile
information alongside educational resource availability assessments as well as performance records
academic possibilities and economic circumstances combined with concepts explaining educational
inequality.
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The researchers will apply both descriptive analysis techniques together with inferential statistics to
process the data. Summary data from the study will use descriptive statistics where the data presents
frequencies, percentages alongside means and standard deviations to summarize demographic
information and resource availability together with academic performance results. The research will use
independent samples t-tests and chi-square tests and one-way ANOVAs together with Pearson’s
correlations for testing the differences between rural and urban schools in academic performance and
resources and socio-economic elements. The research project includes ethical measures through
obtaining voluntary consent along with privacy protection and an institutional review board's required
authorization. The generalization of study results to various situations might be limited by both
sampling biases and self-report biases affecting data accuracy.

Results
Table 1
Comparison of Access to Educational Resources between Rural and Urban Schools
Variable Rural Students Urban Students Rural Teachers Urban Teachers p-

(M £SD) (M % SD) (M £SD) (M £SD) value
Availability of 23+1.2 3.9+0.8 25+1.3 4.1+0.7 <.001
Technology (1-5)
Textbook Access (1- 3.1+1.1 45+0.6 3.2+1.2 44+0.8 <.001
5)
Access to Internet at 2.5+1.4 43+09 28+13 42+1.0 <.001
Home (1-5)

The table shows major differences between school districts based on their rural or urban locations when
it comes to educational resource availability. Students together with teachers within urban districts
receive better access to technology and textbooks and home internet facilities than their rural
education peers. All variables produced statistical significance for p < 0.001 thus demonstrating that
urban schools possess superior resources which likely affects education standards in rural regions.
Table 2

Comparison of Academic Performance and Career Opportunities Between Rural and Urban Settings

Variable Rural Students Urban Rural Teachers Urban p-

(M £ SD) Students (M £ (M £SD) Teachers (M = value

SD) SD)

GPA (0-4 Scale) 2.7+0.5 33104 35104 3.8+0.3 <.001
Standardized Test Scores 72.5+10.2 84.0+9.6 80.1+8.3 87.2+7.4 <.001
(0-100)
Mentorship 21+13 4.2+09 23+1.4 43+0.8 <.001
Opportunities (1-5)
Perceived Equal Career 2.4+1.1 40+1.0 26+1.2 41+09 <.001

Advancement (1-5)

The table compares academic performance and career opportunities between rural and urban students
and teachers. Standardized test scores and GPA averages and mentorship programs and career
advancement reports from urban students and teachers stand higher than those from rural students
and teachers. All variables show significant statistical differences (p < 0.001) that demonstrate better
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academic and career-related achievements happen in urban environments thus potentially producing
more success opportunities within urban areas.

Table 3

Comparison of Perceptions of Educational Disparities Between Rural and Urban Schools

Rural Students Urban Students Rural Teachers Urban Teachers p-

Variabl
ariable (M £ SD) (M £ SD) (M % SD) (M £ SD) value

Perceived Education

. 9+1.3 41+0.8 3.0+1.2 42+0.7 <.001
Fairness (1-5)

Disparity in Resources 3

(1-5) 2+1.0 4.4+0.6 33+11 45+0.5 <.001

The table compares perceptions of educational disparities between rural and urban schools. Education
fairness receives less positive evaluations and resource differences appear greater in student and
teacher evaluations at rural locations compared with urban locations. The educational system appears
fairer to urban teachers and students while they also see less unequal distribution of resources.
Statistics show this perception divide between educational equity in rural areas and urban districts
reaches a substantial significance level (p < 0.001).
Discussion
This study delivers essential knowledge about the educational gaps existing between rural and urban
educational contexts regarding student performance and resource availability together with economic
conditions and teacher point of view. The study data validates substantial differences across various
educational domains which matches both the research assumptions and past scholarly discussions in
this subject. The existing research allows this discussion to analyze findings while providing policy
recommendations alongside recommendations for new research paths.
This study has revealed a substantial difference between rural schools' and urban schools' access to
educational resources as a main finding. Students enrolled in urban schools together with their teachers
consistently showed better access to educational tools which included technology and textbooks along
with internet accessibility. Rural students who participated in the survey rated their technological
resource access at 2.3 (M) compared to urban students who provided a 3.9 (M) average score. Urban
teachers reported 4.1 (M) technology access whereas rural teachers provided a 2.5 (M) rating. Research
findings support previous academic work demonstrating that urban schools receive enhanced financial
support as well as superior facilities because such resources create essential learning conditions (Li &
Wu, 2023; Ma, 2024). The research evidence reveals the systemic disadvantage which defines how
urban education facilities differ from rural education systems. The absence of technological resources at
rural schools interrupts educational success for students while blocking them from accessing outside
classroom learning. Poor access to digital learning tools will potentially create expanding educational
achievement differences among rural students along with other students. The research demonstrates
that resource equity stands as the essential requirement to reduce educational disparities between rural
and urban districts (Yang, 2024).
Academic assessments reveal persistent distinctions in school results between students in rural areas
and those dwelling in cities since urban pupils persistently earn superior grades than their rural
counterparts. On average urban students achieved GPA scores at 3.3 (M) which exceeded the scores of
2.7 (M) reported by rural students. Standardized test results indicated that urban students achieved
84.0 (M) points whereas rural students received 72.5 (M) points. The research data confirms Hypothesis
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1 because urban students demonstrated superior academic achievements compared to rural students.
Several factors shape the difference in academic results including the quality of teachers and classroom
conditions and academic institution support systems. Students who attend urban schools receive the
advantage of having better teacher quality and fewer students per classroom as well as access to
specialized programs that result in positive academic results. Educational outcomes face challenges in
rural schools because these institutions face difficulties keeping qualified educators who remain in their
positions along with increased student enrollment (Hannum et al., 2008; Lavanya, Gaur, & Raghu, 2024).
The substandard academic results of rural students underline why we require programs which focus on
increasing the quality of teaching staff alongside providing enhanced support systems throughout rural
education institutions.

The research data revealed that urban students together with urban instructors both expressed
stronger opinions about career advancement possibilities and work contentment than rural teachers
and students did. The average ratings of career opportunities for mentorship among urban students
were 4.2 (M) whereas rural students rated this opportunity at 2.1 (M). Urban teachers expressed more
contentment in their jobs alongside better chances for career development. The findings demonstrate
support for Hypotheses 2 and 3 since rural students encounter fewer career-related opportunities
together with rural teachers experiencing diminished job satisfaction. Student professional growth in
rural schools takes a negative turn because of the absence of mentorship and career guidance that
restricts academic and profession development thus sustaining rural community poverty. The
availability of professional contacts and internships along with mentorship services remains minimal for
students residing in rural areas preventing them from proper career development. Teachers show
reduced career satisfaction and tend to leave their profession because rural areas often pay teachers
less money while providing fewer professional development possibilities and long hours of work
(Lavanya et al., 2024). Rural area students should receive better mentorship access alongside career
development programs as a solution to minimize existing inequality differences.

Socio-economic status proved to be an important factor which affected academic outcomes throughout
rural areas together with urban regions. Research findings show that rural schoolchildren received much
fewer household resources when it comes to internet connectivity and educational materials in
comparison to their urban counterparts. The availability of internet for urban students reached 4.3 (M)
while rural students scored 2.5 (M). Previous research demonstrates how SES influences educational
possibilities as well as academic results which support these findings. Studies show that lower family
resources together with reduced parental involvement and minimal home learning environments that
characterize rural communities lead to lower academic performance (Guang-fen, 2006). Educational
disadvantage in rural districts stems from societal as well as institutional factors that challenge student
performance according to this research. In order to minimize the educational outcomes affected by low
socio-economic status researchers must develop targeted financial support networks along with
technology access programs with parental involvement initiatives.

The research data unveiled the way people think about educational differences between rural schools
and their urban counterparts. All members of rural education systems acknowledged that urban
educational institutions maintain enhanced resources in addition to delivering superior educational
learning possibilities. The results showed that rural students considered education fairnes at 2.9 (M)
levels while urban students measured it at 4.1 (M). Rural teachers who assessed the resource
distribution acknowledged a deficiency in comparison to urban teachers at 3.3 (M) while urban teachers
scored significantly higher at 4.5 (M). The study data confirms that a broad range of individuals realize

281

Journal of Social Sciences Research & Policy (JSSRP)
Vol. 3, Issue 1, 2025



URL: jssrp.org.pk

the funding disparities that exist between rural and urban schools and believe resources are distributed
unfairly (Yang, 2024).

The sense of unequal treatment causes poor morale among pupils and instructors in rural education thus
reinforcing existing education system discrepancies. The educational environment of rural areas will
enhance through awareness initiatives and local engagement together with governing policies which
establish fair resource allocation balance.

Implications for Policy and Practice

This study produces findings which affect future educational policy making and educational practice
decisions. Policy-makers need to focus their attention on resource distribution that will provide rural
schools with enough funding combined with technical equipment. The implementation of teacher
professional development programs across rural territories presents itself as necessary for enhancing
both educational quality standards and teacher work fulfillment. Rural students will obtain more
balanced educational opportunities between urban and rural areas when additional mentoring
programs and guidance establish along with extracurricular activities.

Limitations and Future Research

The research presents significant findings but future investigations need to resolve particular
constraints. Self-reported data collection methods in this study exposed a risk of reporting inaccuracies
because participants might have been influenced by social desirability concerns along with misreporting.
Future investigations should use objective data tracking educational achievements by monitoring
standardized test results and checking attendance records and graduates among students. The study
conducted research within specific rural and urban educational institutions only. Research should
expand its school sample base to include institutions from diverse geographic zones and nations to
boost the applicability of discovered results. Investigating the long-term impact of educational
disadvantages upon career trajectories along with social class movement through time would yield
better information about why these discrepancies between rural and urban areas persist through years.
Conclusion

The research demonstrates forceful proof about how rural and urban educational environments differ
dramatically because of resource availability and academic performance outcomes and professional
prospects and economic conditions in these environments. The research data gathered through
guantitative methods showed urban education facilities provide better care for career development
together with enhanced educational equipment and improved educational results when compared
against rural institutions. Students face difficulties with their educational outcomes because rural areas
present limited resources along with dissatisfied teachers as well as social economic challenges. Better
facilities together with advanced technology and experienced educators make urban educational spaces
produce equal conditions where students learn successfully. The study confirms previous research
findings while establishing that school location continues to determine educational equality levels. The
outlook of rural students alongside their educators points toward systemic discrimination which impacts
student drive and staff satisfaction and end-to-end academic results. It is necessary to develop directed
policy solutions specifically targeting:

Instructional facilities and distributive resource management should receive priority improvement plans
specifically for rural schools. Educational organizations should improve teacher retention rates by
creating support systems that offer benefits and programs to raise teacher quality.

Increasing student access to technology, career guidance, and extracurricular opportunities, policy
measures should work to decrease the obstacles which social-economic factors create for education.
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Educational equity achieved between rural and urban locations will build an inclusive society with skilled
professionals who can attain social mobility. Approaching this divide with bridging solutions will give
every student living in different areas equal opportunities to succeed in academics and professional
domains.
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